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Editorial 
 

 

Dear readers, 

 

After three years of PROFILES ς the project 

members met in October 2013 at the last 

Consortium Meeting in Baião, Portugal to 

reflect upon already achieved milestones as 

well as further steps to take.  

 

In this newsletter the project partners from 

Portugal, Slovenia, Cyprus and Poland give an 

ƛƴǎƛƎƘǘ ƛƴ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘŜŀŎƘŜǊǎΩ 

ownership. We include examples and 

experiences which cover methods and 

experiences of partners.  

 

Furthermore, we include a PROFILES module 

example where the partners of Bremen, 

Germany ask άHow to diagnose an allergy or 

diseaseΚέ 

 

Finally this newsletter gives an overview of 

(future) conferences and meetings. 

 

 

Your PROFILES team 
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1 ¢ŜŀŎƘŜǊǎΩ hǿƴŜǊǎƘƛǇ ǿƛǘƘƛƴ twhCL[9{ 

1.1 What is PROFILES Ownership 

by Avi Hofstein and Rachel Mamlok-Naaman (Weizmann Institute, Israel)

One of the key goals of PROFILES is to develop 

a strong Ψsense of ownershipΩ (called self-

efficacy in the PROFILES Description of Work) 

among the teachers who participated in the 

various CPD (Continuous Professional 

Development) initiatives. The idea is that 

those teachers who go on to develop a high 

level of ownership will, in the future (when 

the PROFILES formal project ends), become 

leading teachers who will continue to develop 

and implement (to include professional 

development) PROFILES ideas and pedagogy. 

There are four basic skills relevant to be 

effective leaders, namely: (1) technical skills, 

(2) conceptual skills, (3) interpersonal skills, 

and (4) self-learning skills. It is assumed that 

the PROFILES' CPD programs provide science 

teachers with opportunities to develop these 

skills through teachers' active involvement in 

the professional development process. 

Clearly, CPD models such as Teachers as 

curriculum developers and Action Research 

may provide opportunities to develop self-

efficacy, ownership and as a result, leadership.  

What are the indications for the development 

of a sense of PROFILES ownership? 

Information or evidence on development 

towards ownership (i.e. self-efficacy) could be 

obtained in a variety of ways, for example, 

through observation of the participating 

teachers (during the CPD); their self-

reflections (orally or on the basis of reflective 

essays), and through interviews conducted by 

partners or PD providers. The development of 

ownership can extend beyond the CPD and 

some indicators could be: 

1. The willingness to involve other teachers 

in school in implementation of the project 

ideas.  

2. The willingness to identify relevant, 

context-based teaching ideas i.e. socio-

scientific issues (to be developed) that 

have local characteristics (e.g. an 

environmental-type issue).  

3. By providing evidence, able to identify 

themselves with the rationale of the 

project (development and 

implementation).  

4. Identifying oneself, through evidence-

based participation, with the newsletter 

(published on the web).  

5. Involving the school principal in 

appreciating the philosophy of the project 

(interaction with stakeholders).  

6. Based on the recognised feedback by the 

partner on PROFILES involvement, telling 

your student that you were involved in the 

development or adaptation of the module 

as part of an international project.  

7. The commitment to disseminate the 

project or module to other teachers.  

8. From the evidence provided, teachers 

make an attempt to bring items (artefacts) 

for their classroom behaviour and practice 

in line with PROFILES approaches.  

9. When teachers perceive that the topic or 

issue taught is relevant and provides 

meaningful learning to his/her classroom 

(the nature of the students) related to the 

project.  

10. When teachers decide to make changes, 

alternations, and amendment to the 

original module to better reflect the 

project philosophy and approach.  

11. Their acceptance by the relevant partner, 

based on their self-efficacy in 
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operationalising project ideas and their 

willingness to serve as leaders in the 2nd 

round of a CPD program.  

Based on the PROFILES initial proposal and its 

related objectives it is assumed that about 5% 

-10% of the teachers, who were involved in 

the CPD program, will demonstrate a 

sufficiently high level of self-efficacy to point 

to the development of a significant sense of 

ownership, and thus, in the future will act as 

leading teachers supporting new teachers who 

are novice in the PROFILES program. In 

addition, we also believe that after the 

termination of the PROFILES project, in each 

country there needs to be a few experienced 

teachers (leading teachers who have provided 

evidence of project ownership) who can keep 

the "flame burningέΦ In other words, through 

their ownership of PROFILES, these teachers 

can ensure that PROFILES will remain a long 

lasting and sustainable pedagogical idea.

 

1.2 Developing Ownership of PROFILES through Learning and Teaching Experiences by 

Portuguese Teachers  

by João Paiva, Carla Morais, José Barros and Nuno Francisco (University of Porto, Portugal) 

Definition of ownership 

One of the most difficult education definitions 

translated to Portuguese is ownership. Some 

authors say it is leadership; others associate it 

with self-positivism; the PROFILES documents 

refer to it as a stage beyond self-efficacy 

(PROFILES, 2010). PROFILES partners from the 

²ŜƛȊƳŀƴƴ LƴǎǘƛǘǳǘŜ ŘŜŦƛƴŜ ƻǿƴŜǊǎƘƛǇ ŀǎΥ άa 

sense of belonging towards the project among 

participating teachers; a feeling that the 

PROJECT belongs to them and is not imposed 

on them.έ ²Ŝ ŀƭǎƻ ŀƎǊŜŜ ǘƘŀǘ ƻǿƴŜǊǎƘƛǇ ƛǎ ŀ 

key PROFILES element, which brings unique 

characteristics to the project.  

Characterization of ownership 

The continuous professional development of 

teachers promotes the basic principles of self-

efficacy and, in a further step, initiates teacher 

ownership. Ownership can be understood as 

ǘƘŜ ǘŜŀŎƘŜǊǎΩ ŀŎǘƛǾŜ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ 

appropriate adaptation and development of 

teaching-learning materials, meaningfully 

supportive of the PROFILES philosophy and 

approach.This involves the application of the 

diverse pedagogical ideas, together with a 

ǎǘǊƻƴƎ ǎǘǳŘŜƴǘǎΩ ǊƻƭŜΦ IƻǿŜǾŜǊΣ ǘƘŜ ƳŜŀƴƛƴƎ 

of this sentence surpasses the simple 

implementation of existing materials. 

Teachers with PROFILES ownership add their 

personal touch to the production of such 

materials, based on their own experiences and 

different methodological strategies, according 

to the specifics of the class of students being 

taught. (Hofstein & Even, 2001; Borko, 2004). 

Nevertheless, PROFILES goals are not limited 

exclusively to teacher professional 

development. Other PROFILES aims are: a) to 

establish a conscious dialogue and interaction 

between teachers; b) to devŜƭƻǇ ǘŜŀŎƘŜǊǎΩ 

networks; c) to broaden approaches, reactions 

and reflections about different 

methodological strategies.  

In a first stage, these teacher networks are 

seen as local, regional and national. But, in the 

long run, European networks will be 

established so that teachers of different 

nationalities can share, spread and upgrade 

their opinions and perceptions about science 

teaching.  
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Evidence from Portugal CPD workshops 

about developments towards ownership 

We developed a 2nd version of the PROFILES 

CPD in Portugal, using very interesting, new 

modules and with a different 

methodology/practice and focusing on the 

knowledge/experience shared by the leading 

teachers from the first version. The colleagues 

working in the application of new modules 

werehighly motivated and produced new 

educational material, encompassing Inquiry-

based Science Education, for students of 

different grades. 

Within the 2nd CPD cycle several presentations 

of the developmental stages were made by 

the teachers involved. Teachers found these 

sessions to be very useful as they brought new 

ideas through contributions made in large 

group, which, in some cases, provided 

meaningful solutions to specific constraints (as 

was also the case insynchronous and 

asynchronous discussion forums). There was 

real interaction between colleagues, trying to 

reach solutions to the IBSE questions and SSI 

(socio-scientific issue) decision-making 

procedures in the development of the 

modules. In the final CPD session, teachers 

presented the strengths and weaknesses of 

this research work, based on a SWOT analysis. 

Thus, in this way, teachers in the 2nd CPD 

determined and justified modifications and 

additions to the modules for the 1st CPD 

program, still bearing in mind the curricula 

and Portuguese social context. The teachers 

tried to enrich these modules with digital 

resources ς simulations, videos, animations, 

games and webquests ς along with 

capabilities to use web 2.0 tools in an 

educational sense. A further positive factor 

ǿŀǎ ŜƴƘŀƴŎŜƳŜƴǘ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊǎΩ Ƴƻǘivation 

to cooperate with the leaders of the 2nd year 

CPD program and the attempts at 

dissemination to teachers of the same school 

and to other colleagues from different 

schools. 

Developing a sense of ownership through 

promoting activities 

Our experiences point to the following 

evidence of developing a sense of ownership 

among the teachers: 

¶ teachers deciding and justifying the 

changes and additions to the original 

modules, bearing in mind the curricula 

and Portuguese social context and trying 

to enrich these modules with digital 

resources ς simulations, videos, 

animations, games and webquests ς along 

with capabilities  to use web 2.0 tools in 

an educational sense. 

¶ teachers being enthusiastic about 

informing their colleagues and students 

that they were involved in the PROFILES 

project. 

¶ disseminating the project ideas and 

modules to other teachers. 

¶ teachers trying to bring simple materials 

from home to the classroom. 

¶ teachers perceiving that the topic or issue 

taught was relevant, interesting and 

meaningful learning for their students. 

¶ teacher willingness and possessing the 

ability to produce evidence of ownership. 

The model in Graph 1 shows the interaction 

between four keywords that were the core of 

the formation of PROFILES Ownership. First of 

all, teachers had an open-minded approach to 

a new project, in which they have an active 

ǇŀǊǘƛŎƛǇŀǘƛƻƴΦ ¢ŜŀŎƘŜǊǎΩ ǊŜǾŜŀƭŜŘ ŜƳǇŀǘƘȅ ŦƻǊ 

the challenges proposed, giving suggestions 

and improvements both for their workgroup 

and for the rest of the PROFILES colleagues. 

Some of them gain to investigation, showing 

grateful motivation even to promoting this 

project in their school and in nearby 

educational facilities. Many peers, from 
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Graph 1. The Portoguese Ownership Model 

ÅLeader behaviour
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while passing 
restritions
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(motivation)
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and 
empathy

Promotion

Resilience
Feeling and 
acting in 
community

science areas and others, asked what was 

sparked such enthusiasm and expressed the 

willingness to participate in the next CPD. 

Students also asked for more modules and 

IBSE activities, something that they had never 

had before ς investigation and participation in 

a university project. Meanwhile, inevitable the 

obstacles appear and some teachers lose 

ǎƻƳŜ ƳƻǘƛǾŀǘƛƻƴΦ ¢ƘŜ [ŜŀŘŜǊǎΩ ƎǊƻǳǇ ǿŀǎ ǾŜǊȅ 

important because it brought confidence 

adding previous knowledge and experience 

from 1st /t5Φ [ŜŀŘŜǊǎΩ ŀƛŘŜŘ ǘƻ ǇƻǘŜƴǘƛŀǘŜ ǘƘŜ 

ǇǊƻƧŜŎǘǎΩ ŘŜǾŜƭƻǇƳŜƴǘ ōǊƛƴƎƛƴƎ ŘƛŦŦŜǊŜƴǘ ǇŀǘƘǎ 

ŀƴŘ ƳƻǊŜ Ψ¢ŜŀŎƘŜǊ ƴƻǘŜǎΩ ƛƴ ǘƘŜ ƳƻŘǳƭŜ 

created. In the last part, we must highlight the 

extensive work shared between all PROFILES 

graduates and their peers (in articles included 

in school journal) and in the surrounding 

community (in local fairs and in science open 

days). This clockwise rotation as you can see in 

ǘƘƛǎ ƻǿƴŜǊǎƘƛǇ ƳƻŘŜƭ ŘƛŘƴΩǘ ǎǘƻǇ ƛƴ ǘƘŜ ŦƛǊǎǘ 

stage because further initiatives were created 

ƭƛƪŜ ƳƻŘǳƭŜǎΩ ŀŘŀǇǘŀǘƛƻƴ ŀƴŘ ŦǳǊǘƘŜǊ 

applications whom made the IBSE a useful 

pedagogical tool that can be included in many 

other curriculum subjects throughout the 

school year. 

Methods for assessing ownership (through 

artifacts collected): 

o Reflection quotes by teachers of 

relevant, meaningful student learning 

in line with the PROFILES philosophy. 

o Lesson plans in line with the PROFILES 

approach prepared by teachers for 

relevant and meaningful 

implementation of PROFILES modules. 

o Documentations made by students 

during PROFILES modules 

implementation, with teacher 

comments, showing relevant, 

meaningful learning in with the 

PROFILES philosophy. 

o Questionnaire responses by students 

point to motivational gains and 

meaningful learning geared to IL and 

ES in PROFILES. 

o Analyzing photos about practical 

activities pointing to meaningful 

learning through IBSE and SSI in line 

with the PROFILES intentions of IL and 

ES. 
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Evidence (three quotes), providing important 

testimonials that substantiate the previous 

hints of teacher ownership and possibly 

providing interesting proposals to the future: 

i. ά¢ƘŜ ǉǳŀƭƛǘȅ ŀƴŘ ŜŦŦŜŎǘƛǾŜƴŜǎǎ ƻŦ ǘŜŀŎƘƛƴƎ 

and educational process is dependent on 

the involvement of teachers and on the 

skills that they try to develop in students 

for the real consolidation of ƭŜŀǊƴƛƴƎΦά 

ii. ά¢ƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ƻǿƴŜǊǎƘƛǇ ƻŦ ǘƘŜǎŜ 

modules in the application of science 

education promotes changes in the 

ǇǊŀŎǘƛŎŜ ƻŦ ǎŎƛŜƴŎŜ ŜŘǳŎŀǘƛƻƴΦά 

iii. ά²Ŝ ǇǊƻǇƻǎŜ ǘƘŀǘ ŀ ǎŎƛŜƴŎŜ ǘŜŀŎƘŜǊ ƎǊƻǳǇ 

should be created on Facebook for greater 

PROFILES dissemination. We also think 

that it is possible to create material 

development teams of two or three 

teachers from different subjects. These 

materials could be tested by colleagues 

inserted into the same vocational area 

group. We also should exchange ideas 

with other colleagues of other scientific 

areas and use Google Drive to create new 

collaborative documents with further 

ǎƘŀǊƛƴƎΦέ 

Conclusions and future plans 

Analysis of written (in paper and in Moodle 

forums) and oral reflection of teachers at 

different stages of CPD program, enable us to 

identify characteristics of self-efficacy and the 

initial developments towards ownership. 

Sustainable and effective improvement of the 

teaching process through the promotion of 

self-efficacy through CPD programs and the 

developments towards teacher ownership 

strengthened by collaborative interactions 

and self-evaluation procedures focused on 

ǘŜŀŎƘŜǊǎΩ ǊŜŦƭŜȄƛǾŜ ǇǊŀŎǘƛŎŜǎΦ 
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1.3 Promoting TŜŀŎƘŜǊǎΩ Sense of Ownership of Inquiry-based Science Education: The 

Case of PROFILES Cyprus 

by Eleni A. Kyza and Yiannis Georgiou (Cyprus University of Technology, Cyprus) 

 

TŜŀŎƘŜǊǎΩ self-efficacy of inquiry-based 

science education occupied a key role during 

the Continuous Professional Development 

(CPD) programs provided by PROFILES Cyprus 

in attempting to establish a sense of teacher 

ownership of the PROFILES philosophy and 

approach. Given that the higher the sense of 

ownership, the more effective a science 

teacher , enabling our science teachers to see 

themselves gaining a high level of self-efficacy 
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Fig. 1ς3. Photos from workshops during PROFILES Cyprus 2012/13 © CUT 

of the inquiry approach, was seen as a goal of 

paramount importance. In this context, 

focusing on developing a sense of teacher 

ownership, our CPD activities during the two 

previous years ǊŜƭŀǘŜŘ ǘƻ ǘŜŀŎƘŜǊǎΩ 

Pedagogical Content Knowledge (PCK) aiming 

to increase their self-efficacy in science 

education and increasing their capacity for 

inquiry teaching through engagement in 

participatory design activities for the 

development of an inquiry-based module.  

 

More specifically, during the first and the 

ǎŜŎƻƴŘ ǘŜŀŎƘŜǊǎΩ ƴŜǘǿƻǊƪ ƻŦ twhCL[9{ /ȅǇǊǳǎΣ 

a main aim of the CPD program provided was 

to help PROFILES teachers develop relevant 

Pedagogical Content Knowledge (PCK) 

focusing on needs related to:  

¶ The PROFILES 3 stage model linked to 

student motivation, scientific inquiry and 

decision-making 

¶ Issues related to IBSE such as: types of 

scientific inquiry (e.g. open vs. guided) or 

the role of students and teachers in 

inquiry-based learning 

¶ Integration of new technologies in IBSE  

 

During the last two years we organized several 

workshops focusing on a variety of issues such 

as: computer-supported collaborative inquiry, 

experimental inquiry, field-based inquiry, 

technological tools for teaching science, the 

STOCHASMOS web-based platform for the 

design and scaffolding of inquiry-based 

modules, and inquiry-based learning in 

innovative learning environments. Below are 

photos from the PROFILES Cyprus workshops 

during 2012ς13. 

Furthermore, participatory design took a 

central role in our local CPD program, 

according to which teachers were asked to 

collaboratively design and enact inquiry-based 

modules in their classrooms. Teachers who 

participated in our local PROFILES network 

during the last year were asked to join one of 

three groups, organized according to 

disciplines (Biology, Chemistry, Elementary 

School Science) to facilitate a design approach 

to professional development. As a result, 

during the 2012ς2013 academic year the 

three disciplinary groups developed three 

inquiry-based modules based on the PROFILES 

ά9ŘǳŎŀǘƛƻƴ ǘƘǊƻǳƎƘ {ŎƛŜƴŎŜέ ŀǇǇǊƻŀŎƘΦ ¢ƘŜ 

development of all of the modules followed 

the three-stage PROFILES methodology, 

according to which students are presented 

with a motivating, socio-scientific problem 

and engage in discipline-specific but also 

general skill-developing inquiry activities in 

order to solve a problem.  

 

Participatory design meetings were realized as 

face to face meetings, or as web-based 

meetings hosted on a WebEx system that 

supported synchronous video conferences, in 

which PROFILES teachers were involved in 

discussions regarding the next steps of the 

designing process. The participating teachers 

collaborated in their groups for an extended 

period of time to iteratively develop web-

based, data-rich investigations with the goal 

to motivate students, increase their self-

regulated involvement in inquiry and, at the 

same time, support conceptual understanding 

of the socio-scientific concepts addressed by 

each module. Below are photos of the 
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Fig. 4ςсΦ tƘƻǘƻǎ ŦǊƻƳ ǘŜŀŎƘŜǊǎΩ ŦŀŎŜ ǘƻ ŦŀŎŜ ŘŜǎƛƎƴƛƴƎ ƳŜŜǘƛƴƎǎ Řuring PROFILES Cyprus 2012/13 © CUT 

 
Fig. 7 & 8. Diagrams for evaluating the sense of ownership of science teachers in PROFILES Cyprus © CUT 

twhCL[9{ ǘŜŀŎƘŜǊǎΩ face to face designing 

meetings. 

The contribution of the PROFILES Cyprus CPD 

ŀǇǇǊƻŀŎƘ ƛƴ ǘŜǊƳǎ ƻŦ ŘŜǾŜƭƻǇƛƴƎ ǘŜŀŎƘŜǊǎΩ 

ownership was evaluated employing a 

repertoire of different approaches such as: 

qǳŜǎǘƛƻƴƴŀƛǊŜǎ ŀōƻǳǘ ǘŜŀŎƘŜǊǎΩ sense of 

ownership of the inquiry approach, case 

studies of selected teachers, videos of 

classroom teaching, interviews with teachers, 

questionnaires regarding the participatory 

design approach, and documentation of 

various teacherǎΩ initiatives.  

 

Our findings indicated a gradual increase of 

ǘŜŀŎƘŜǊǎΩ ǎŜƴǎŜ ƻŦ ƻǿƴŜǊǎƘƛǇ ǘƻǿŀǊŘǎ L.{9Σ 

the PROFILES philosophy and underlying ideas. 

For instance, a radial diagram (adapted from 

the Weizmann Institute) was completed by 15 

science teachers at the end of PROFILES 2012-

13. Teachers were asked to report the 6 main 

aspects of the CPD program which contributed 

to the development of a sense of ownership 

and to evaluate the impact of each aspect by 

shading the diagram, indicating thus their 

total sense of ownership diagrammatically. An 

analysis of the ǘŜŀŎƘŜǊǎΩ diagrams indicated 

that the teachers developed a high-sense of 

ownership (see Fig. 7 & 8).  

PROFILES teachers reported that the CPD 

program enriched their pedagogical 

background about an inquiry-based approach. 

At the same time, they stated that the 

participatory design process promoted their 

involvement and familiarization with the 

inquiry-based modules developed. Finally, 

according to them, the implementation of the 

teaching modules increased their sense of 

ownership since it had a positive impact on 

student learning, and gave them the 

opportunity to reflect and to improve their 

teaching practice.  

In this context, we could argue that the CPD 

provided in the context of PROFILES Cyprus 

has been successful in helping the PROFILES 

teachers increase their sense of ownership of 

inquiry and becoming agents of change in the 

field of science teaching and learning. 
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1.4 The Slovenian PROFILES Model of Science Teachers´ Professional Development  

by Iztok Devetak and Janez Vogrinc (University of Ljubljana, Slovenia) 

The PROFILES project devotes a great amount 

of time to teachers´ professional development 

in the perspective of their long-term 

education. This means that teachers 

participate in an in-service education program 

for at least one school year where they are 

engaged in acquiring PROFILES ideas for 

collaborative development of learning 

materials (PROFILES learning modules) with 

other teachers and members of the national 

PROFILES team (consultants). The consultants 

advise teachers in developing innovative 

teaching approaches according to the 

PROFILES philosophy following a bottom-up 

approach. In the second CPD round, one 

leading teacher is included in each group of 

teachers who had already successfully gone 

through the PROFILES training in the first 

round. Teachers are grouped according to 

their professional science orientation. All 

groups of teachers are assigned to develop or 

adapt three PROFILES modules which have a 

specific 3-stage PROFILES structure. The 

Slovenian project team further upgraded the 

ƭŜŀǊƴƛƴƎ ƳƻŘǳƭŜǎ ŦƻǊ ǎǘǳŘŜƴǘǎΩ ƛƴŘŜǇŜƴŘŜƴǘ 

group work (teachers only guide students in 

the process of collaborative learning) by 

following the principals of active learning. This 

approach was applied in the first round of the 

PROFILES professional development, but in 

the second round, teachers had the 

opportunity to choose and adapt one PARSEL 

module, one PROFILES module from the first 

round and to develop one new PROFILES 

module by themselves (all modules developed 

in Slovenia can be accessed on-line 

http://www2.pef.uni-lj.si/kemija/profiles/ 

moduli.htm). Developed modules were then 

implemented in the school and specific 

ǾŀǊƛŀōƭŜǎ ǊŜƎŀǊŘƛƴƎ ǎǘǳŘŜƴǘǎΩ ŀŎƘƛŜǾŜƳŜƴǘ 

were measured. Teachers also prepared 

portfolios where they documented their 

engagement in the PROFILES project. All 

teacher activities in the PROFILES project were 

conducted in the frame of action research, 

which represented one of the important 

factors in the teachers' professional 

development, in particular when designed as a 

collaborative process involving teachers and 

researchers. Specific teacher training and 

implementation of the modules were 

considered as cycles in the action research 

model. It was assumed that the effectiveness 

of teaching in schools would be substantially 

improved if teaching would be more of a 

research-based profession and if educational 

practitioners would play a central role in 

ŎŀǊǊȅƛƴƎ ƻǳǘ ŜŘǳŎŀǘƛƻƴŀƭ ǊŜǎŜŀǊŎƘΦ ¢ŜŀŎƘŜǊǎΩ 

involvement in research should also stimulate 

a sense of ownership of the innovation 

(PROFILES teaching strategies) because 

researching his/her own practice can directly 

influence his/her further work due to direct 

ŜǾƛŘŜƴŎŜ ƻŦ ǎǘǳŘŜƴǘǎΩ ŀŎƘƛŜǾŜƳŜƴǘǎΣ ǿƘƛŎƘ 

are the fundamental goal of teaching.  

As illustrated in Figure 1, PROFILES teachers 

and consultants (members of the national 

PROFILES group from university) work in 

teams to develop an innovating teaching 

approach following the PROFILES framework. 

CPD PROFILES program comprises three major 

activities: (1) lectures where members of the 

national PROFILES group present the basic 

aspects of PROFILES, (2) developing PROFILES 

teaching modules in group work (workshops) 

and (3) implementing PROFILES modules in 

science teaching.  

The design of each PROFILES module went 

through several steps. Firstly, an initial draft 

was created cooperatively by the teachers and 

the consultants. Each step in the PROFILES  
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Modelling the CPD in Slovenian context 
following the PROFILES framework 

CPD providers (consultants) in-depth dis-
cussion about CPD program 

CPD program final components (approx. 60 hours) 

CPD providers present the 
topics of the lectures 

Lectures (presenting the PROFILES, motivation, 
pseudoscience, action research, teacher as a reflective 

practitioner (portfolio), structure of the 
PARSEL/PROFILES modules* (IBSE**, socio-scientific 

context, decision making), implementation of the 
modules, measuring students' achievements 

Workshops (teachers and consultants group work in 
modelling the PROFILES modules (BIO/CHEM/PHY/SCI) 
by developing new module (1st/2nd round) adapting the 

PARSEL modules (2nd round) or modifying PROFILES 
module from the 1st round (2nd round). 

Finalised PROFILES modules 

CPD providers and teachers in 
team work finalise the 

modulesς on-line interaction 
 

CPD providers and teachers in 
team work conduct the 

workshops ς face-to-face 
interaction 

Implementation of the PROFILES modules Teachers teaching 
 

Control-intervention group-design 

Obtaining students' achievements data (MoLE, content 
knowledge, tests, teachers observations, additional 
instruments) 

¢ŜŀŎƘŜǊǎΩ ƛndividual work (finalizing the PROFILES 
modules) 

Obtaining evidence of teacher ownership (i.e. 
portfolio, questionnaires) 

Evidence about module implementation Consultants and some 
teachers 

 

Using evidence for final optimization of the 
implemented module and developing a new module 
(this process repeated 2 to 3 times in one CPD round) 

Consultants and teachers 
 

Fig. 1. Structure of the CPD PROFILES program in Slovenia; *PARSEL module »No smoke 
without a fire ς (Un)Desirable combustion« and PROFILES module »How to prevent car 
accidents in winter?« developed in Slovenia were used for presenting the structure of the 
modules to the teachers; **IBSE ς Inquiry-based Science Education 

 
Picture 1. Teachers participating in 
lectures given by Prof. DǊΦ aΦ WǳǊƛǑŜǾƛő 
(member of the PROFILES national 
team) about motivational aspects of 
PROFILES modules for learning science. 

 
Picture 2. Dr. K. S. Wissiak Grm (member 
of the PROFILES national team) working 
with the group of teachers in modules 
development. 

 
Picture 3. Teacher presenting her 
ƎǊƻǳǇǎΩ ƛƳǇǊŜǎǎƛƻƴǎ ŀŦǘŜǊ ǘƘŜ ŦƛǊǎǘ 
PROFILES module implementation in 
round 1 CPD programme. 

 
Picture 4. Teacher presenting her 
ƎǊƻǳǇǎΩ ǎǘǳŘŜƴǘǎΩ Ǝŀƛƴǎ ŀŦǘŜǊ ǘƘŜ ƭŀǎǘ 
PROFILES module implementation in 
round 2 CPD programme. © Iztok 
Devetak 
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Fig. 2. A model of CPD program implemented in the PROFILES framework in Slovenia in the first 
ŀƴŘ ǎŜŎƻƴŘ ǊƻǳƴŘ ƻŦ ǘƘŜ ǇǊƻƧŜŎǘ όWǳǊƛǑŜǾƛőΣ 5ŜǾŜǘŀƪ ϧ ±ƻƎǊƛƴŎΣ нлмнύΦ 

module construction by the group of teachers 

was revised by the consultant.  

The leading teachers instructed the novice 

teachers (those who were involved in the 

PROFILES CPD for the first time) and helped 

them in designing and implementing modules 

in the classroom environment. The 

consultants revised all PROFILES modules 

giving the teachers adequate feedback where 

necessary, focusing on both the content and 

the teaching methods included in the module. 

Specific focus was given to the 3-stage 

PROFILES model (socio-scientific context, IBSE, 

and decision making). In the process of 

module optimization, each teacher in the 

group had an opportunity to take part in a 

common discussion. After the optimization 

process teachers tried out the developed 

modules in their school. Teachers came to the 

CPD meetings reflecting on their observations 

and views about implementation of the 

modules in the classroom settings. They also 

suggested to other teachers what was good 

and gave their opinions on what went wrong 

during the first module implementation in the 

science class. See Pictures 1ς4.  

The phase of implementation of the PROFILES 

modules and gathering the data about 

ǎǘǳŘŜƴǘǎΩ ŀŎƘƛŜǾements and teachers´ 

observations about 

students using the 

modules can be 

understood as a form of 

practitioner research 

that can also be 

identified as action 

research. The Slovenian 

PROFILES team decided 

to engage teachers in 

the action research 

during their CPD 

PROFILES program. 

According to the action 

research characteristics described above, it 

was decided that Slovenian science teachers 

would benefit most from the PROFILES CPD 

program if they were actively engaged into 

their professional development. Fig. 2 shows 

the model of the Slovenian action research in 

the context of the CPD program followed by 

the teachers and consultants. Each group of 

teachers followed the model according to 

their ability to engage in conducting research. 

It is important to emphasise that the majority 

of PROFILES teachers in both rounds were not 

familiar with action research, so they needed 

to learn to undertake teaching, researching 

ŀƴŘ ŦƻƭƭƻǿƛƴƎ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ ǿƻǊƪΦ Lǘ ƛǎ ŀƭǎƻ 

important to emphasise that Slovenian 

science teachers are quite familiar with the 

term IBSE used in the context in science 

education for initially boosting student 

interest, and this helped them to design the 

modules more easily. The teachers faced 

difficulties with the last stage of the 3-stage 

PROFILES module, because they usually did 

not include decision making in science 

education, especially because they are usually 

focused heavily on content knowledge and not 

so much on wider educational components of 

school science (i.e. education through science 

as an important aspect of PROFILES). 
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PROFESSIONAL 
REFLECTION ς ORIENTED       
FOCUS  
                         on 
INQUIRY LEARNING  
                        and 
EDUCATION THROUGH SCIENCE 

 

TEACHERS' PORTFOLIO: 
Evaluative role (assessment 
ƻŦ ǘŜŀŎƘŜǊǎΩ twhCL[9{ 
competencies, including 
professional self-concept) 

TEACHER'S PORTFOLIO: 

Procedural role 
(enrichment of learning 
and teaching strategies, 
ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘŜŀŎƘŜǊǎΩ 
professional reflection)   

Fig. 3. LŘŜƴǘƛŦȅƛƴƎ ǘŜŀŎƘŜǊǎΩ ƻǿƴŜǊǎƘƛǇ ōȅ ǳǎƛƴƎ ǇƻǊǘŦƻƭƛƻ ƛƴ ǘƘŜ /t5 twhCL[9{ ǇǊƻƎǊŀƳ ƛƴ {ƭƻǾŜƴƛŀ όWǳǊƛǑŜǾƛő Ŝǘ ŀƭΦΣ нлмнύΦ 

   
Picture 5Φ ¢ŜŀŎƘŜǊǎΩ Ǉoster presented  Picture 6. Teachers presented a poster at the   Picture 7Φ CƛǊǎǘ ǇŀƎŜ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊǎΩ 
at the 1st PROFILES national         PROFILES conference in Berlin 2012.              contribution at the National conference  
conference  in 2013. © Iztok Devetak   © Iztok Devetak                Paths to high-quality knowledge 

             of science and mathematics Brdo 2012.  

Action research strategies used in the CPD 

program was seen to encourage teachers to 

more efficiently develop their sense of 

ownership about PROFILES innovative 

teaching and learning science. Also portfolios 

could ōŜ ǳǎŜŘ ŀǎ ŀ ǘƻƻƭ ǘƻ Ŧƻƭƭƻǿ ǘŜŀŎƘŜǊǎΩ 

professional development during the 

PROFILES CPD. Thus teachers made written 

records of their specific observation, 

perception, hesitations, positive experiences 

or conclusion about different phases of the 

project. The portfolios served two purposes 

(Fig. 3): The first was procedural, developing 

science teachersΩ reflection, encouraging their 

professional development and self-concept, 

and improving the quality of learning and 

teaching. The second was evaluative, with the 

portfolio functioning as a tool for science 

teachers to present their pedagogical 

competences and gain knowledge of the new 

professional experiences related to the project 

goals, through a process of action research 

following the main principles of the PROFILES 

approach (5ŜǾŜǘŀƪΣ CŜǊƪ {ŀǾŜŎΣ DƭŀȌŀǊΣ 

WǳǊƛǑŜǾƛőΣ aŜǘƭƧŀƪΣ YǊŀƭƧΣ Ŝǘ ŀƭΦΣ 2012). 

The last activity in ǘƘŜ ǘŜŀŎƘŜǊǎΩ ŀŎǘƛƻƴ 

research process was publication of the 

research results. Some teachers and their 

consultants participated in the first PROFILES 

conference in Berlin with their poster 

presentation (~ƪŜǘ, Petrica PonikvarΣ YƭƻǇőƛőΣ 

Mesojedec & Ferk Savec, 2012), also at 

ƴŀǘƛƻƴŀƭ ǎŎƛŜƴŎŜ ŀƴŘ ƳŀǘƘŜƳŀǘƛŎǎ ǘŜŀŎƘŜǊǎΩ 

conferences where they disseminated their 

work among other non-PROFILES teachers 

through oral presentations and workshops 

(i.e. ~ƪŜǘΣ CŜǊƪ {ŀǾŜŎ & Devetak, 2012; 

Devetak, 2013; Devetak & Ferk Savec, 2013) 

and through poster presentations presented 

at the National conference (See Picture 5ς7). 

The PROFILES CPD program undoubtedly 

ŎƻƴǘǊƛōǳǘŜŘ ǘƻ ǘŜŀŎƘŜǊǎΩ ŀǿŀǊŜƴŜǎǎ ƻŦ the 

meaning of practitioner research is and how it 

can be used for their continuous professional 

development in a scientific and educational 

way.  
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1.5 ¢ƘŜ /ƘŀƭƭŜƴƎŜǎ ƻŦ 5ŜǾŜƭƻǇƛƴƎ ¢ŜŀŎƘŜǊǎΩ {ŜƴǎŜ ƻŦ PROFILES Ownership in Poland 

by Ryszard Maciek Janiuk (University of Maria Curie Sklodowska, Poland) 

Helping teachers take ownership of their 

vision of their professional work is crucial for 

their effective and continuous professional 

development. It has a considerable impact on 

ǘƘŜ ŜŦŦŜŎǘǎ ƻŦ ǘŜŀŎƘŜǊǎΩ ǿƻǊƪΣ ǿƘƛŎƘ is 

significantly enhanced if they feel their work is 

meaningful. A sense of ownership also 

motivates teachers to take further steps in 

their professional career and has a positive 

impact on their working environment. 

Ownership can refer to ŀ ǘŜŀŎƘŜǊǎΩ 

professional work as a whole, or to particular 

aspects. Although it would be desirable for 

most ς if not all ς teachers to assume 

ownership of their profession during their 

careers, this seems an unattainable goal. It is 

necessary to bear ƛƴ ƳƛƴŘ ǘƘŀǘ ǘŜŀŎƘŜǊǎΩ 

ability to take professional ownership depends 

on several factors, including personality, why 

they decided to become teachers, how they 

were prepared for their career and whether or 

not their conditions of work are conducive to 

developing a sense of ownership. A key factor 

which impacts on ǘŜŀŎƘŜǊǎΩ sense of 

ownership of their work are requirements 

regarding professional development in a given 

country.  

The development of a ǘŜŀŎƘŜǊǎΩ ǎŜƴǎŜ ƻŦ 

ownership is particularly important when 

reforms are introduced into the education 

process. In this case, institutions which 

support the professional development of 

teachers, including universities, play a 

particularly important role. Thanks to actively 

involving teachers in the process of 

introducing the reform, these institutions can 

help teachers see how making changes can 

improve the quality of education and 

encourage them to participate in this process. 

When planning actions that would involve 

teachers in the reform, one has to bear in 

mind that developing a sense of ownership is 

a long-term process, in which a number of 

organisational and financial requirements 

need to be met.  

The Department of Chemistry Education at 

Maria Curie-Sklodowska University, a partner 

in the PROFILES project, has been trying for 

many years to support the teachers with 

whom it has been cooperating in order to 

develop a sense of ownership. These 

particular teachers feel the need to improve 

their professional skills and have been taking 

advantage of several opportunities offered by 

the Department, such as post-graduate 

studies, courses, regular meetings which 

include lectures in chemistry and chemistry 

teaching, seminars and conferences 

concerning chemistry teaching, national and 

international projects dedicated to teaching, 

   
Picture 1 & 2. A group of teachers attending the regional meeting on PROFILES © UMCS 
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Picture 3. Teacher as  a learners. Dr Elwira              Picture 4. ¢ƘŜ ǎǘǳŘŜƴǘǎΩ ǇƻǎǘŜǊ ƻƴ ǘƘŜ ǎƻƛƭ ϭ ¦a/{ 
Samonek-Miciuk  is conducting the CPD workshop  
© UMCS 
 

 and also research studies conducted by the 

Department. The fact that the teachers decide 

to take the opportunities offered by the 

Department means that they are on track to 

developing a sense of ownership of 

innovations within their profession. The 

5ŜǇŀǊǘƳŜƴǘΩǎ ŀŎǘƛǾƛǘȅ ƛƴ ǘƘƛǎ ǊŜǎǇŜŎǘ can be 

said to have a positive impact on the level of 

chemistry education in the region, as well as 

bringing its staff several benefits. These 

benefits relate to being able to get in touch 

with professional chemistry teachers, talk to 

them about the problems that they encounter 

in their daily work and helping them resolve 

their problems. These teachers also host 

trainees ŀǘ ǘƘŜƛǊ ǎŎƘƻƻƭǎΤ ǘƘŜ ǘŜŀŎƘŜǊǎΩ ƭŜǎǎƻƴǎ 

are recorded and are then discussed during 

courses which prepare students to become 

teachers.  

One example of the DepŀǊǘƳŜƴǘΩǎ ŀŎǘƛƻƴǎ, 

aimed at developing a sense of ownership, 

was organising the post-graduate programme 

α5ŜǾŜƭƻǇƛƴƎ ƭƻǿŜǊ ǎŜŎƻƴŘŀǊȅ ǎŎƘƻƻƭ ǎǘǳŘŜƴǘǎΩ 

knowledge, skills and attitudes in chemistry 

ŜŘǳŎŀǘƛƻƴέ which has been held twice, 

financed by a grant from the Polish Ministry of 

National Education. The programme, offered 

after a curriculum reform, included substantial 

changes in education methods. The one-year 

programme was pursued by chemistry 

teachers who wished to improve their 

professional skills in line with the aims of the 

reform. Making the participants familiar with 

the reform, and demonstrating its positive 

results was an important part of the 

programme, since they needed to feel 

responsible for the reform and implement it in 

their everyday work in a convincing way. It 

was also assumed that after having finished 

the programme, the participants would 

undertake creative and innovative activities 

which would lead to further professional 

development and improvement of particular 

skills and competencies. 

!ƴƻǘƘŜǊ ŜȄŀƳǇƭŜ ƻŦ ǘƘŜ 5ŜǇŀǊǘƳŜƴǘΩǎ ŀŎǘƛƻƴǎ 

in this respect was getting teachers involved in 

international projects, financed by the 

European Commission such as SySTEM and 

CROSSNET as well as a course for chemistry 

teachers from Central and Eastern Europe 

organised under the Socrates programme. The 

actions the participants took under these 

projects no doubt had an impact on the 

development of their sense of ownership of 

the ideas involved. This was indicated not only 

by their involvement during the sessions but 

also by their willingness to take part in similar 

future projects and events organised by the 

Department, including those which would 

require the participation of their students. The 
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Picture 5. The certificate after the CPD course © UMCS 

 

teachers disseminated information about their 

achievements among their colleagues, as well 

as in publications and during symposia and 

conferences related to chemistry teaching. 

The experience gained by the Department in 

the area of developing a sense of professional 

ownership among chemistry teachers was 

used and broadened during the 

implementation of the PROFILES project. The 

four-stage CPD model, proposed for this 

project, made it possible to adopt a new and 

more rational attitude towards the 

development of a sense of ownership among 

science teachers during the local PROFILES 

workshops. To generate ς to the greatest 

possible extent ς a positive motivation for 

taking part in the CPD course, a specially 

revised questionnaire was implemented in 

order to assess the ƭŜǾŜƭ ƻŦ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ 

professional competences and their 

professional needs . The information obtained 

was used to develop CPD course in such a way 

that it would be as highly compatible with the 

ǘŜŀŎƘŜǊǎΩ ƴŜŜŘǎ ŀǎ ǇƻǎǎƛōƭŜΦ In the second 

component of the CPD model (teachers as 

teachers), when teachers were guided to 

teach lessons using modules that had been 

developed, we tried to support them by 

maintaining contact, organising regular 

meetings and encouraging them to exchange 

information with other teachers implementing 

the same modules. The third stage (teachers 

as reflective practitioners), which began to 

develop a sense of ownership, consisted of 

discussions regarding the implementation of 

the modules, during which the teachers 

suggested making certain changes in the 

existing modules and preparing new modules 

in line with the aims of the PROFILES project. 

In the fourth stage (teachers as leaders) the 

teachers, who had shown the greatest 

involvement in the previous stages, 

participated in a conference in Berlin and 

were invited to take part in the 

implementation of the second edition of the 

CPD course which involved a new group of 

teachers. 

An analysis of the variables which may 

indicate the development of a sense of 

ownership among the teachers involved in 

PROFILES project shows that a considerable 

number of them have a good chance of 

achieving the aims set in this respect. 

However, only after a certain period of time 

will it be possible to gain the evidence   

indicating whether these effects are long-

lasting and true ownership has been achieved.  

 

 

 

 



  
 

17 
 

Issue 05/2013 

2 Example Module: Screening in Medicine 

by Halldis Alxneit, Marc Stuckey and Ingo Eilks (University of Bremen, Germany) 

Screening in medicine: How to diagnose an allergy or disease? 
 
This module for Science 
Instruction, especially in  
Biology and Chemistry, for 
8th to 10th grade was 
developed by Halldis 
Alxneit, Marc Stuckey and 
Ingo Eilks and describes a 
chemical model experiment 
for screening in medicine. 
Screening tests are a widely 
applied testing method in medicine, environmental analysis, or product controls. A cooperative 
learning scenario is discussed where both types of screenings ς screening for individuals within a 
population and screening individuals for their reaction to different treatments ς can jointly be 
modelled and understood in the classroom by an inquiry activity. 
 

Learning 
outcomes: 
 

Planning and realisation of investigations, scientific inquiry, cooperative 
learning 

Curriculum 
content 

Screening in medicine, environmental or chemical analytics 

Anticipated time 2 lesson periods of 45 minutes for the example 

Initiating the 
teaching 

Students receive a text on Screening Tests in medicine and beyond and what it 
is used for. The focus lies on the so called prick tests for allergies, to find out, 
which is the allergic substance the allergic person reacts to. 

The specific tasks 
for students are: 

Inquiring, laboratory activity, group activities, internet research etc. 

Download the 
modules: 

http://134.102.186.148/chemiedidaktik/profiles_zusatz/Deliverables/PROFILES-
LE_UniHB01-Screening-Full.pdf  

 

 

 

 

 

 

 

 

 

 

 

 

 

 










